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Why child-led goal setting? = o

\ Goal setting recognised as best practice in
'’ allied health care

Child involvement can support engagement
and therapeutic outcomes

Child

\ Caregivers and therapists are drivers of goal
settlng in paediatric contexts

, Child-led practices underutilised and poorly
" understood
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Thesis Aim

Examine and advance child-led goal setting

practices for children who have a disabilities or
developmental delays




Research Studies

Examining child-led goal setting and evaluation practices
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Study 1: Scoping Review
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SCOPING REVIEW

Child-led goal setting and evaluation tools for children with a
disability: A scoping review

- - I = 1 ] l|3
Aisling K. Ryan | Laura Miller® | Tanya A.Rose | Leanne M. Johnston
'S chool of Health and Rehahbilitation Sciences,
The University of Queensland, Brishane, Abstract
Queensland, Australia Aim: To examine child-led goal setting and evaluation tools and approaches for chil-

2% chool of Allied Health, Australian Catholic
University, Brishane, (ueensland, Australia

*Children's Health Queensland Hospital
and Health Services, Brisbane, Queensland,

dren with a disability or developmental delay.
Method: Six databases were searched for studies that included population (children
aged less than 18 years with disability or developmental delay); construct (child-led

Australia goal setting tool or approach); and context (developmental therapy or rehabilitation).

c d The utility of tools and approaches across the goal setting and evaluation process was
OITCspondcnce . . . - -

Aisling Kate Ryan, School of Health and 1nves!1gal_v._3|:! using :{bducllve_cunler_ll. analysis.



Study 1: Methods

Aim: Examine published literature to identify
child-led goal setting and evaluation tools and
approaches for children with a disability or delay

Method:

Scoping review (JBI)

Data extraction using CanChild Outcome
Measure rating form

Abductive content analysis

Identification

Screening

Studies from databases/registers (n= 12 837)

Secondary searches (n = 2)

References removed [n = 1 673)

) Duplicates identifizd manuzlly (n= 51}
= Duplicates identified by Covidence [n = 1622)
W
Stwdies screenad (n = 11 168) — Studies excluded (n= 19 960)

¥

Stwdies sgught for retrieval (n = 1 208)

Studies not retrieved (n=0)

¥

Studies assessed for eligibility (n = 1 206)

h

y

Stwdies including child-led goal setting (n = 50)

Studies excluded (n=1 156)
1. Mo full text (n=39)
2. Mot original data {n = 100}
3. Mot children (n =157}
4. Not population (n = 47)
5. Mot rehsbilitation [n = 28)
& Mo gosl setting [n = 152)
7. Insufficient goal setting information for
replication [n= 403
Mot child zelf-respondent
a.  Prosy respondent [141)
b. Respondent unclear (53]
¢ Joint caregiver & child (32)

o




Study 1: Results

Di rect Elicit Construct Indicate Develop Evaluate
children to goal topics & a goal baseline goal action plan to oal progress
goal setting priorities statement performance address goal arter intervention

Child-led goal setting and evaluation framework



Study 1: Results

Child-led tools Child-led approaches

*Canadian Occupation *ENGAGE approach to child-led goal
Performance Measure (COPM) setting

*Goal Attainment Scale (GAS) *|CF-inspired goal setting in

*Kid-Em developmental rehabilitation
*Perceived Efficacy and Goal *Personalised goals for positive
Setting System (PEGS) behaviour support




Study 1: Results

Canadian occupation performance measure (COPM)

COPM Who was it used with:

Canadian Occupational
Performance Measure

Full: children aged 8 +
Modified: aged 4 +

Which goal phases does it support:

Develop

action plan to
address goals

D irect

children to
goal setting

Evaluate

goal progress

I ndicate

goal
performance at
baseline

Elicit

goal topics &
priorities

Construct

a goal statement

|
— — B



Study 1: Results

Goal attainment scale (GAS)

Level of Attainment . .
Who was it used with:

oo Adolescents aged 11 +

+ 2

Somewhat more than
expected

+1 Which goal phases does it support:
Expected level of
outcome
0
Somewhat less than D irect Elicit Construct I ndicate Develop Evaluate
expected i - [ ion pl |
e e goaliopiosa | B agoal satement | W 902l M | sctonplanto | “goal progress

baseline

Much less than expected
-2



Study 1: Results

Perceived efficacy and goal setting system (PEGS)

Item 24

Item 24*

This child has difficulty keeping up

with other children.

This child can keep up with other

children.

Who is used with:

Children aged 5-12 years

Which goal phases does it support:

Construct I ndicate Develop

goal action plan to
performance at address goals
baseline

D irect

children to
goal setting

Elicit

goal topics &

Nkt a goal statement

Evaluate

goal progress



Study 1: Results

DECIDE
Goal Phases

Available
child-led
tools

Additional
strategies
which could
support goal
phases

D irect

children to
goal setting

0

Kid’Em

E licit

goal topics &
priorities

v
Activity log
CAPE/PAC

COSA
ICF visuals
Interest checklist
PACS
Photos
Pictures
OT French Hope
Talking matts
Videos

Cunstruct

a goal
statement

\/

Sentence
completion
tools

SMART goal
principles

| T~

l ndicate

baseline goal
performance

‘\/

Self-efficacy
rating scale

Visual rating
scale

De\relop
action plan to

address goals

v

COOP
intervention
materials

E valuate

goal progress

\/

Self-efficacy
rating scale

Visual rating
scale




Study 1: Results

DECIDE
Goal Phases

D irect

children to
goal setting

0

E licit

goal topics &
priorities

Available
child-led
tools

v
Activity log
CAPE/PAC

COSA
ICF visuals

Additional
strategies
which could
support goal
phases

Interest checklist
PACS
Photos
Pictures
OT French Hope
Talking matts
Videos

Cunstrucl

a goal
statement

\/

Sentence
completion
tools

SMART goal
principles

l ndicate

baseline goal
performance

\/

Self-efficacy
rating scale

Visual rating
scale

De\relop
action plan to

address goals

v

COOP
intervention
materials

E valuate

goal progress

\/

Self-efficacy
rating scale

Visual rating
scale




Study 1: Results

D @ c w@kE) Goal Setting and Evaluation Planning Form

Name of child DOB

Date of goal
setting

Therapist/s People present

followina

intervention, including by repeating the

Goal phase Definition Respondent Tools and strategies used How will implementation
be evaluated and when
D Direct Actions taken to direct children's attention [] Child
children to to and engagement in goal setting, i.e., ] Caregiver
goal setting building rapport
[] child &Caregiver
= Elicit goal Actions taken to support children to: 1) self- D Child
topics and identify possible goal areas across the ICF
priorities as relevant and 2) prioritise the most [1 caregiver
important goal areas to be addressed D Child &Caregiver
through intervention from children’s
perspective.
c Construct a | Actions taken to support the child to [] Child
goal construct a statement that represents the I:l Careqiver
statement topic and desired outcome for each of their €9
chosen goals. [ child &Caregiver
| Indicate goal | Actions taken to support children to self- [] Child
performance | evaluate each goal for their current 1)
competence in that goal 2) satisfaction with | Caregiver
their competence and/or 3) confidence or
readiness to address the goal (goal self- [] child &Caregiver
efficacy).
D Develop an Actions taken to identify with children 1)an | [T] Child
action plan action plan to address the goal and 2) D Careqiver
possible facilitators and possible barriers to g
achieving the goal and 3) strategies and [] child &Caregiver
people to help to address barriers.
E Evaluate Actions taken to support children to self- [] Child
goal progress | evaluate progress or goals following H Caregiver




Study 1: Key Findings

a(ﬁhild-led goal setting can be considered multi-phase process

DECIDE framework can guide clinicians

Children as young as four included

Limited research in multidisciplinary contexts

Il

Unclear what factors indicate child readiness

/
No single child-led tool supports all goal phases
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Research Studies

Examining child-led goal setting and evaluation practices
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Study 2: Delphi study

DISABILITY AND REHABILITATION Tavlor & F .
2025, VOL. 47, NO. 12, 3173-3181 e aylor ' rancis
https://doi.org/10.1080/09638288.2024.2419430 Taylor &Francis Group

RESEARCH ARTICLE a OPEN ACCESS ™ Check for updates

Optimal child-led goal setting practices for school-aged children with a
disability or delay: an international Delphi consensus study

Aisling K. Ryan?, Laura Miller®, Tanya A. Rose?® and Leanne M. Johnston®

®chool of Health and Rehabilitation Sciences, The University of Queensland, St Lucia, Queensland, Australia; bSchool of Allied Health, Australian
Catholic University, Banyo, Queensland, Australia; <Children’s Health Queensland Hospital and Health Services, Brisbane, Queensland, Australia

ABSTRACT ARTICLE HISTORY
Aim: To achieve expert consensus on optimal child-led goal setting and evaluation practices for Received 24 June 2024
school-aged children (5<17years) who have a disability or delay. EEV'SEd 14 October 2024

18



Study 2: Methods

Aim: To seek consensus on child-led goal setting and evaluation practices recommended for use with school-
aged children (aged 5<17) who have a disability or developmental delay.

Exercise Physiology Music Therapy
Neur{}psychology

. ‘ Speech & Language
Physiotherapy Therapy

Occupational Therapy



Study 2: Methods

Child-led goal setting factors

Process steps Support strategies

People involved § Child- led frameworks

CHILD-LED

Child readiness GOAL SETTING

Child-led tools

Round 1: Round 2: Round 3:



Study 2: Results

Process steps

-

~N

Agreement:
38

-

~N

Discarded:
0

No
consensus:
1

strategies- all

children

Ve

~N

Agreement
29

Ve

~N

Discarded:
0

Support

strategies-

Additional needs

Ve

Agreement
22

~N

Ve

No
consensus:
1

Discarded:
0

~N

No
consensus;
3




Study 2: Results

Ve

Agreement:
10

.

Child

readiness

Agreement
14

People and

roles

Ve

| | Discarded:

0

Agreement
20

Tools

| | Discarded:

0

Agreement
23

~N

J

No
consensus:
23

| | Discarded:

3

No
consensus:
22

| | Discarded:

0

~N

No
consensus:
32

No
consensus:
81




Study 2: Results

Process steps for child-led goal setting

D irect E||c|t Construct I ndicate Develop Evaluate

children to goal topics & goal action plan to goal progress
goal setting pr|0r|t|es a goal statement perflg)rmelmce at address goals
aseline

Schedule sufficient time

Built rapport

Explain purpose, process and roles in goal setting

Tailor communication to the child’s abilities and preferences

Get to know the child! Preferences, hobbies and interests



Study 2: Results

Process steps for child-led goal setting

D irect

E|l¢lt Construct I ndicate DeV9|0P Evaluate

CIoNE scopezs W1 aoasmement | poofieen || NSRS
(Identify what is important to the child in everyday life \
(Identify what they want to do better, more of, differently \
(Help the child to prioritise goals in order of importance \
(Respectfully negotiate between child and caregiver if goals are different \

- J




Study 2: Results

Process steps for child-led goal setting

D irect EllCIt Construct

I ndicate Develop Evaluate

children to goal topics & goal action plan to goal progress
goal setting prlormes a goal statement perft?rmelmce at address goals
aseline

Determine what success looks like to the child
Guide the child to break down goal and determine next step

Use clinical information to refine goal

Collaboratively construct a statement that represents the child’s desired
outcome



Study 2: Results

Process steps for child-led goal setting

Develop Evaluate

I ndicate

D irect Ellclt Construct

children to goal topics & goal action plan to goal progress
goal setting prlormes a goal statement performance at address goals
baseline
4 D

Discuss current performance
-

AN

Use a goal-based outcome measure to help

\the child to self-evaluate goal at baseline )




Study 2: Results

Process steps for child-led goal setting

D irect EI|¢|t Construct I ndicate Develop Evaluate

S Sk agoal statement | | porgofoohce at s goal progress
baseline
( )
Link goal to the intervention
. J
( )
|dentify who will support goal attainment
. J
( )
Specify timeframe goal will be reviewed

. J




Study 2: Results

Process steps for child-led goal setting

D irect Elicit Construct I ndicate DEVE|0P Evaluate

children to goal topics & goal action plan to goal progress
goal setting priorﬁies a goal statement performance at address goals
baseline
4 D

Review goals at regular time points with
child and family
-

AN

>
Help child to self-evaluate goal, including
repeating goal-based outcome measure
-




Study 2: Results

Support strategies for child-led goal setting

Place the child’s
perspective
centrally

Families should be
supported during
child-led goal
setting

Goal setting should
be personalised
and accessible for
children

Goals are dynamic-
be responsive to
child and family

needs




Study 2: Results

Child readiness for goal setting

Understanding f§ 0700 o

Oipracess easy/hard

Verbal or non-verbal Rapport with
communication therapist

Interest in an activity or occupation




Study 2: Key Findings

Process steps build on DECIDE framework goal phases

Strategies suggested to support both child and caregiver
perspectives in goal setting

Child readiness related to cognition, communication,
motivation and therapeutic relationship

Unclear if and how chid-led goal setting is implemented in
current practice
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Study 3: Retrospective analysis

DISABILITY AND REHABILITATION e Taylor & Francis
https://doi.org/10.1080/09638288.2025.2454974 Taylor & Francis Group
RESEARCH ARTICLE 3 OPEN ACCESS | ™ Gheck for updatos |

How do we capture child and family goals? Examining the goal setting
practices used by community-based allied health professionals

Aisling K. Ryan?, Laura Miller®, Megan MacDonald® and Leanne M. Johnstonad

3School of Health and Rehabilitation Sciences, The University of Queensland, Brisbane, Queensland, Australia; ®School of Allied Health, Australian
Catholic University, Brisbane, Queensland, Australia; ‘BUSHkids, Queensland, Australia; 9Children’s Health Queensland Hospital and Health Services,
Queensland, Australia

ABSTRACT ARTICLE HISTORY

Purpose: This study aimed to i) identify child and family goals reported in a community allied health Received 19 July 2024
service, ii) map goals to ICF domains, and iii) evaluate goal characteristics against child-centred and  Revised 8 December 2024
family-centred practice principles. Accepted 14 January 2025

33



Study 3: Methods

Aim: To examine the goal setting practices reported for use with children and families in routine clinical
practice

Objectives

i) Identify child and family goals reported in a community allied health service
i) Map goals to ICF domains

iii) Evaluate goal characteristics against child and family-centred practice principles.

Royal Queensland Bush Children’s Health Scheme



Study 3: Results

185 child
files

\ ¢

355 goals

4

432
meaning
units

interpersonal
interactions...

Body
functions




Study 3: Results

Collaborative

e There is evidence
of collaboration
with relevant
stakeholders

Total: /2

Family-centred

e Worded in
child/family
friendly language
/1

e Embedded in the
functional context
for the child and
family /1

Total /2

Accountable

Child-focused

e Goal outcomes
were measured

e Written in child-
first or person-first

language / 1 * Pre- intervention
® The child has had /1
input into the e Post intervention
goals /1 /1
Total: /2 Total: /2



Study 3: Results

Mo score

m Partial score

PERCENTAGE %

B Complete score

COLLABORATIVE FAMILY-CENTRED CHILD-FOCUSED ACCOUNTAEBLE

GOAL RATING CRITERIA



Study 3: Results

Mo score

m Partial score

PERCENTAGE %

B Complete score

COLLABORATIVE FAMILY-CENTRED CHILD-FOCUSED ACCOUNTAEBLE

GOAL RATING CRITERIA



Study 3: Results

Mo score

m Partial score

PERCENTAGE %

B Complete score

COLLABORATIVE FAMILY-CENTRED CHILD-FOCUSED ACCOUNTAEBLE

GOAL RATING CRITERIA



Study 3: Practical applications

How should we construct goals?

S.M.AR.T

The (over)use of SMART goals for physical activity
promotion: A narrative review and critique

Christian Swann, Patricia C. Jackman, Alex Lawrence, Rebecca M. Hawkins,

Scott G. Goddard, Ollie Williamson, Matthew J. Schweickle, Stewart A. Vella,
Simon Rosenbaum & Panteleimon Ekkekakis

« SMART goals not in line with best current evidence
e Risk of detrimental effect on individuals

e Results in a narrow focus



Study 3: Practical applications

S.MAR.T

« Use meaningful and child and
family-friendly language

* Include the child and family’s
functional context

« Consider the ICF- participation
is the ultimate aim.



Study 3: Key Findings

Service wide processes can facilitate consistent goal setting

Collaborative practices (with mothers) evident

COPM used to consistently evaluate goal-related outcomes

"\ Clinicians can collaboratively construct goals with
children/families to better capture/document meaningful goals

N
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*

Adam’s F-words Profile fW8rds

Birthday: 15 years

Town: Brishane

Languages: English, Chinese
FUNCTIONING (My strengths or how I do 'stuff'.):

irect I can get ready for school, T help in the kitchen
children to FAMILY (My family is...):
goal setting

Mum, dad, brother Joseph

FITNESS (I stay fit by..):

Table tennis

FUN (T like..):

Maths, transport, baking

FRIENDS (My friends are..):

Hayley at school

FUTURE (My goals are..):

Drive taxi




Case study

Visual card sort used to elicit goal topics and
priorities

Adam’s priority was to catch the bus

Ec

goal topics &
prlorltles




Case study

Visuals used to understand what was meaningful to
Adam and construct goal statement

Adam: ( wouxlo\v Lke o
Construct (atehi the bus
a goal 10 (0 1o
tat T =
SHAETEn Southhark.

Mum'’s goal: Adam will be able to take the bus to
school independently.



Case study

Modified COPM rating scale used to indicate baseline

performance
Indicate i% e
baseline goal - e
performance 1 2 3 4 5 6 7 8 9 10
Child Child Parent Parent
Performance Satisfaction performance Satisfaction
T T T T
Catch the bus to 1 2 1 1
school
Catch the bus to 2 1 4 4

Southbank



Case study

Team and family discussed action plan:

Adam needed:

= Communication skills to greet the bus driver and ask for help
(SP)

Develop

action plan to
address goal

= Physical endurance to walk 600m between bus stops and ability
to navigate steps (PT)

= Community access skills to navigate bus timetables (OT)




Case study

Evaluate

oal progress
after intervention

Modified COPM rating scale used to evaluate goal
progress following intervention

Catch the bus
to school

Catch the bus
to Southbank

Child
Performance

T2
10

7

Child Parent Parent
Satisfaction performance Satisfaction
T2 T2 T2

9 10 10

7 8 8



Overall learnings

Goal setting is a multi-
phase process

Goal setting should use
strengths-based, child
friendly and meaningful
language

Children are capable of
contributing with
appropriate scaffolding
and support

Goal setting should take
a child centred and
family centred approach
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